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tbe  third  week  of  SprlnSt  19SS.  the  College  Student  S. 
faction  QuestloDD&lre  (CSSQ)  wee  also  gives  to  each 
student.  Vital  Infonnation  regarding  high  school  gra. 

from  the  University  of  Florida  offices  o 
tbe  Registrar. 

g Pearson  Product  Moment  Correlation  1 

and  any  of  the  five  Independent  variables.  Correlation  oo* 

ent  satisfaction  end  tbe  variables  of 
nd  self-concept . 

t a stepwise  regression  analysis  yielded 

(pt.OOl)  when  the  four  subsoales  of  Personal  Self,  Scho- 
lastic Aptitude  Test-total,  Identity,  and  Working  O 
were  entered  Into  tbe  prediction  mode' 


efflelenta  nleo  i 
pereonallty  type 
a multiple 


CHAPTER  ONE 
INTRODUCTION 


e follow-up  study  of  20,000  1972  high  sobool 
grsduatss  was  cohductsd  by  Eckl&nd  aod  Viseobaksr  C1979}- 

and  womsc  were  43  aad  46  percent,  respectively.  An  exsolne- 
tlou  of  the  graduation  trends  for  the  two  groups  revealed  the 

cent;  black  loan,  27  percent;  and  black  women,  32  percent, 
Goodrich  (1976)  conducted  a similar  In-depCh  study  on 

study  iodicnted  that  of  the  first-time  enrolled  freshmen  in 

wbita  students  and  4 percent  for  the  university  as  a whole. 
The  reported  overall  dropout  rate  (for  both  academic  and 

for  whites  and  21  percent  for  the  overall  university  popula- 
tion, However,  another  foIlow-op  study  of  black  and  white 

rates  for  both  groups  over  a period  of  five  years  were  very 
similar.  There  was  also  very  little  difference  in  the  aca- 
demic standing  (cumulative  grade  point  averages)  of  those 

study  Astln  (1977)  however  concluded  that  although  the 
absolute  persistence  race  for  blacks  was  lower  than  that 
for  whites,  the  persistence  rate  for  black  wonea  was  actually 


d ^Ifferenoes  f> 


e EDBjorlt;  o 


e above  Btudiae  auggests  hlgb 
ee  for  aoioe  black  students,  those  inltiallj 
r special  guidelines  nblob  were  established  in 
tb  federal  requirements  face  additional  pro- 

, 19771.  Although  special  admission 
ry  among  similar  institutions,  thep  are 
n Dinimnl  standardised  test  scores  and/or 

National  Advisory  Conmittee  on  Black  Higher  Education  and 
Black  Colleges  and  Universities  reconraend 

should  be  defined.  This  report  also  suggested  ii 


attrition  ra 
admitted  und' 

blems  (Garber  a: 
criteria  may  va. 


d completion  of  programs  by 
' emphasis  i. 
These  students  are  ' 


blacks  CJ.A.C.B.n.E. , 1979), 

whelmed  with  Istteraof  welcome  and  congratulations  from 
various  offices  prior  to  entering  the  university  or  college. 

1030).  Hasttensohwiller  (1971)  suggests  that  the  establishment 


college  scudeats  io  speelel  progrsuB.  Altbougli  tbese  coo- 
cacte  ere  b&slcellp  poaitlee  ia  oature,  they  are  act  often 

establlsteil  until  tbe  student  Incure  acadeaiic  difficult;. 
Too  often  the  student's  dieeatlsfactloa  with  the  college 
ade  nppareat  through  low  academic achleee- 


studeats  and  aesistanca  is  offered.  Ilaa;  times  this  ooaci 

students  (Frledlander,  1980).  Other  epeclall;  admitted 
students,  although  perfonalng  wall  academically,  also  may 
experiencing  dissatisfaction  with  tbe  college  e 
and  ohoose  not  to  return  to  the  institution  for 

including  the  helpfulness  of  faculty,  staff,  advisors,  and 
counselors,  seems  to  be  an  Important  determinant  in  tbe 
attrition  rata  of  these  speolally  admitted  students. 

In  contrast,  the  same  set  of  circumstances  may  result 

tbeir tendency  to  generalize  bigb  echcol  experience  to  the 
college  situation  (Haettenswlllsr,  1971).  During  the  course 

rules  of  tbe  game  and  know  tbe  roles  that  the;  are  expected 
to  play.  Wheh  the  expectations  of  the  regular  student  are 


adjustsent  are  readll;  available.  Uertoo  C1SS7]  uses  tbe 
aaro  "anticipator;  soclallaation"  to  describe  tbia  process. 
Since  tbe  beeinniag  of  special  acbaission  policies, 
rssearcbera  base  atteDpted  to  identif;  factors  related  to 
academic  success.  Tbe  tnost  cooeiioo  factors  that  bare  been 
associated  vitb  college  attrition  are  academic  and  non- 
academic. There  is  a nealtb  of  resaarcb  concerned  with 


and  standardised  college 
1977;  Calton,  Snastasiow,  and  Brigman,  1977;  Price  aad  Kim, 
1976;  Rovezsl -Carroll  and  Tbompeon,  I960;  Pfeifer  and 
SsdlaoeK,  1971).  Tbere  bane  also  been  attempts  to  identify 
nonacndemic  factors  sucb  as  personality  cbaracteristics, 
self-concept,  sonloecocomlc  status,  biographic  background, 
and  satisfaction  CGreen  and  Farquhar,  196b;  Hannah,  1971; 
Starr,  Betz,  and  Heane,  1972;  Samuel  and  Laird,  1974). 

The  University  of  Florida  is  part 
System  whose  policy  permits  10  percent 

meets.  At  present,  these  requirements 
grade  point  average  of  2.0  and  a total 


e point  averagee 


a State  University 
admission  requlre- 


CSobolaetic  Aptitude  Test)  c 
Testing  Program),  Exoept  ii 
are  required  to  enroll  for  i 


r 17  on  the  ACT  (American  College 
very  few  cases,  tbe  students 
le  term  lunedlately  following 


earolliasiit  duriog  this  term. 

Preseotly  there  are  two  programs  at  the  Dolversity  of 
Florida  primarily  respoaslble  for  the  overall  coordloatioo 
of  the  orleotatloD  program,  and  subsequent  reteatioo  and 
graduation  of  these  students.  These  two  programs  are 
Special  Services  and  the  Program  for  Academic  Counseling 
and  Tutoring  CPACT).  The  Special  Services  Program  is  a 
federally  funded  program  designed  to  assist  students  from 
"cultarally  and/or  educationally''  deprived  backgrounds. 


is  program  began  in  1971  i 
d alternative  grading  and 
s participants ' success  ii 
Currently  the; 
d throughout  ' 
n college  oampuees  within  ' 


est-taking  practices  to  Insure 

e State  of  Florida. 

nsner  1979,  is  state  funded  and 


provides  essentially  the  same  typ 
Special  Services  Program  provides.  These  programs  work 

program  and  other  activities  which  Involve  specially 
admitted  students  at  the  University  of  Florida.  These  other 
activities  Include  tutoring,  oouneellng,  general  1 
financial  aselstaace  Information,  academic  a 


models.  Tbese  former  "progruD"  p&rtlclpaots  are  a valuable 
asaet  providing  aaalstance  to  students  tbrougHout  tbe 
orltleal  fresbaiao  pear,  Altbougb  tbe  type  of  aesistaoce 


eblch  these  two  programs  offer  varies  acoordlng  to  Individual 
student  needs  and  resources  available,  thep  both  have  as 


adjustment  to  college  life,  problems  arise  for  them  after 
this  introductory  period.  Even  though  the  special  selec- 
tion criteria  are  essentially  used  to  predict  which  "marginal" 
students  will  most  likely  succeed  if  admitted,  predictions 

grade  point  averages  have  not  proven  to  be  accurate. 


Purpose  Q 


The  purpose  of  the  present  study  was  to  investigate 
tbs  relationship  between  five  Independent  variables  (high 
sobooi  grade  point  averages,  college  entrance  exam  scores, 
personality  type  scores,  self  cosespt  scores,  and  college 
student  satisfaction  scores)  and  one  dependent  variable 
(college  grade  point  average).  This  study  also  attempted 
to  determlae  the  relationship  between  oollege  student 

es,  personality  type  scores,  and  self- 
■i  specially  admitted  black  university 

Although  tbls  relatlohsbip  has  been  the 


freshman  s* 


niiltiple  factors 


predictive  tnodel  b;  tbi 


Bpocltlcall;,  this  study  proposed  1 

(2)  Does  a rolatioashlp  exist  betveei 

(3)  Does  a relatloBshlp  exist  batweei 

(4)  Does  a relatloaablp  exist  betweei 
point  averagee  and  personality  tj 

(S>  Does  a relatloaablp  exist  betweei 
point  averages  and  college  studei 

preferences  and  college  student  satisfaction? 

and  college  student  satisfaction? 


university 


college  grade 

college  grade 

college  grade 
le  preferences? 

: satisfaction? 


InetitutlooB  of  higher  education,  along  with  other  seg- 
ments of  society,  are  facing  diffioult  tiites  due  to  financial 


e admlttad 


budgetary  difficulties  bate  caueed 
admlsalbb  staadards  far  regularly  a 

tbrougb  special  admlseioa  policies. 

attempt  to  oobitor  admlssloa  and  reteotloc  trends  fo; 

Ity  students  attending  large,  predoolnacely  n1 
In  tbe  Dnlted  States  (Sedlaoek  and  Brooks,  1970;  Sedlacek, 
Brooks,  and  Borowltn,  1972;  Sedlacek,  Brooks,  and  Hindus, 

1973;  Sedlacek,  Lewis,  and  Brooke,  1974;  Sedlacek  and  Webster, 


k freabmen 


was  gradual  progress  towards  admitting  mors  bla. 
and  searching  for  better  metbods  of  selection. 

Dumber  of  special  programs  demoostrated  a decrei 
as  the  number  of  scbools  utllisleg  different  a. 
criteria  for  minority  students. 

Tbe  attrition/graduatiob  rats  of  all  students,  and 
especially  those  admitted  through  special  guldelinee, Is  a 
major  concern  to  university  administrators.  Roveszl-Carroll 
and  Thompson  ( 19B0)  concluded  that  college  grade  point  average 
aod  college  graduation  may  result  from  tbe  interactioo  of 
ts  of  actscedent  and  Interveding  variables.  It 
n suggested  that  a variety  of  factors  should  be 
n making  dsclsions  about  prospective  students 
(Uayhew,  1965).  Bowever,  the  problem  exists  in  attempting 


or  tbe  acadenic  sucaesa  of  former  pertfclpaats  lo  terms  of 
KTSde  poiDt  iLversfes  and  graduatfoos.  Past  research  In  this 


ed  results  (Cleary,  1968; 

Sedlacak,  1971).  Boo- 
etudent  is  admitted  or 
a based  oa  the  academic 
, bisb  ecbool  grade  poict 


IS  absolutely 


Temp,  1971;  Boyd,  1977;  Pfeifer 
averages,  aad/or  letters 

certalb  of  tbe  accuracy 

admlsslOBs  officers  should  be  more  attebtlve  to  alteraatlve 
iadicators  cbac  might  be  more  predictive  of  a black  stu- 
deet's  success  thaa  traditlobal  iadicators.  Examples  of 
these  oODtradicioaal  criteria  may  iaclude  positive  aelf- 
cobcept,  leadership  poteatlal,  goal  orleated  activities, 
acd  persoaal  maturity.  Tiato  (1978)  also  cited  tbe  failure 

multiple  characteristics  of  dropouts.  This  researcher  bypo- 

malintegratioa  aad  is  a loagitudiaal  process  of.  iateractioos 


Host  certftiDly  administrators  and  otbers  responsible 
for  adraittiOB,  ratainlng,  and  graduating  speoiallp  admitted 
students  would  desire  to  admit  tbose  individuals  with  a bigb 
probability  of  success  based  on  as  many  factors  as  are 

to  wbicQ  factors  combine  to  produce  bigb  n 


accurately  predict  their  scores?  Why  d> 


somstbing  unique  about  individuals  who  score  low  on  standard- 
ized tests  and  still  manage  to  achieve  academic  sucoese? 
Answers  to  these  and  other  questione  could  provide  invalu- 

studeots. 

ct-ficding  study  was  conducted  [Stewart,  19S1), 

mere  of  1974  and  1979,  498  or  94  percent  were  etlll  enrolled, 

averages;  320  or  63  percent  bad  grade  point  averages  of  2.0- 
2.9;  66  or  13  percent  were  on  ncadenio  warning;  and  S3  or 
13  perceot  were  on  academic  probation.  This  fact-finding 
study  provided  evidence  that  not  all  specially  admitted 


students 


Tbe  followlog  terns  have  been  operationally  defined 

to  tbe  failure  of  maintaining  cumulative  grade  point  averages 

College  entrgce  exam  aeares.  The  oollege  entrance 

students  as  measured  by  ACT  CAnerlcan  College  Testing)  or 
SAT  CSoholastie  Aptitude  Test). 

grade  points  are  divided  by  total  hours  carried. 

Personality  scores.  The  personality  snores  of  specially 
admitted  black  university  freshman  students  as  measured  by 
tbe  Uyers-Briggs  Type  Indicator. 


SmlsfjL&tlon  Bcorea.  The  Bfttiafactloa  scores  of 
neasured  by  tbe  College  Studeot  Satisfaction  Questionnaire, 
specially  admitted  black  university  freshman  students  as 

freshman  students  admitted  to  the  University  of  Florida 


Organisation  of  the  Study 

bis  study  Is  divided  Into  four 
students  and  tbe  academic  and  nonacademic  factors  relatioi 

Oures,  analysle  of  deta,  and  limitations  of  tbe  study  are 
explained  In  Chapter  Three.  Tbe  results  of  tbe  study  are 
reported  and  discussed  In  Chapter  Four.  Chapter  Five  Includes 
conclusions.  Implications  for  further  researoh,  a summary  of 


REVIEW 


CSAPTEB  TWO 
OF  RELITEE  LITERATURE 


Iptr&ductlon 

There  are  naay  factors  which  affect  the  college  grade 
point  averages  and  attrition  of  universitR  epeclalXy 
admitted  students.  Rasically.  these  factors  can  be  divided 

purpose  of  the  present  study,  the  review  of  literature  is 


personality 


following  subbendlnge  are  used:  self-concept. 


Academic  Factors  Related  to  College  Attrition 


Noel,  197$)  suggest  the 

need  improvement.  Various  authors  have  attempted  to  iden- 
tify potential  sources  of  problems  associated  with  low 


retention  rates  (Carney  and  Qeis,  1991;  Cleary,  1969;  Price 


tbeir  PelacloQSbip  to  college  ettritloc.  Uoac  of  tbe 
criteria  for  eelectloc  Icto  college  are  based  on  preelous 

scores  or  blgb  school  grade  point  averages.  One  author 

to  predict  college  grade  point  aeerages,  then  tbe?  should 


Beal  (1979)  suggests  that  a conbioatlon  of  factors, 

first  eenester  college  grades,  etudy  hab 

tbe  fit  between  the  college  and  student  should  be  considered 

Recent  research  has  revealed  a elgniflcaotly  strong 

flrst-tena  grade  point  averages  and  attrition  (Pantages  and 
Creedon,  1978].  Therefore  it  would  seeQ  that  identification 

in  the  attempt  to  reduce  attrition  ratee.  One  such  etudy 
(Hart  and  Heller,  1980]  was  designed  to  obtain  self-reported 

freshmen.  Tbe  findinge  indicated  that  these  studeats  pinned 
the  greatest  renponslbillty  for  their  low  grades  on  theu- 
eelves  (l.e. , their  own  lack  of  motivation,  improper  study 
habits,  and  inattention  to  scbool  work]. 


Tbe  fresQmAD  college  rear  experieoce  bi 
»a  being  quite  different  frora  any  other  yeer'e  experienoe. 
Lokitz  end  Spraodel  (1976)  reported  that  freehioan  students 

during  the  first  year.  Pollowing  tbs  establlsbnient  of 
academic  status,  emphasis  Is  focused  tovard  boildlag  and 
malntainlog  Interpersonal  relatlooabips.  The  results  of 
another  study  (Uadrazo-Petsrson  and  kodrlguez,  1976)  seem 

different  from  those  expressed  by  older  and  more  experienoed 
students.  Freshman  students  reported  feeer  feelings  of 
ieolatlott  and  elgnificantly  greater  satisfactloo  than  other 
students.  These  authors  suggested  tbat  initially  freshmen 
perceive  tbe  campus  envirooment  in  an  idealistic  and  optl- 
oistio  light  but  as  matrioulatlca  coatlaues , Ideallem  is 

is  stress  and  dissatisfaction.  Scott  (197B)  also  reportsd 
s slgnlfloant  cbangs  bstesen  tbe  initial  expectations  of 
black  freshman  students  and  their  later  perceptions  about 

The  research  in  tbe  area  of  academic  factors  and  their 

reeearohers  (Eaillogal,  1971 ; Pfeifer,  1976;  Bean  and  Covert, 
1973;  Thomas  and  Stanley,  1969)  have  attempted  to  correlate 
previous  acsdemic  achievements  (S6T  scores,  high  school 

Tbe  findings,  boeever,  have  yielded  inconclusive  a 


IkfiDberrr  (1961]  cited  tb$  fcllovlDg  1 
previous  studies  seelcldg  to  ideatify  factors  related  to 

eluded;  2]  ao  dlffereotlatioa  was  made  betweeo  students 
wbo  withdrew  <in  terns  of  aebievenent  level  or  sea);  3)  no 

analyte  data;  and  4)  there  had  been  little  iadioatlon  of 

One  of  the  first  studies  which  attempted  to  compare 

conducted  by  Cleary  (1969).  This  study  reported  mixed 

grated  colleges  in  the  East,  but  in  a southwest  college, 

The  author  further  suggested  that  since  a predlotive  system 
based  on  majority  students  serves  to  penalize  black  appli- 
cants by  underpredicting  their  potential  college  performance, 
loetltutioos  using  SAT  and  other  admissions  tests  and  pre- 
dictors should  conduct  a validity  analysis  at  their  own 

freehmeo.  Sigh  school  percentile  rank  nod  verbal  quantita- 
tive scores  on  the  Cooperative  School  and  College  Ability 
Tests  (SCAT)  were  found  to  be  useful  predictors  of  college 


reseircbers  ooDducted  a inultiFftrlate 


study  of  persoDsllty  and  scadeadc  factors  la  collsss  attri- 
tion <Haudal,  Butcbar,  aad  Uauger,  1874}.  Thsy  coacludcd 
tbat  academic  varlablea  sued  as  SAT,  QlgO  acbool  grade 
polat  atoraga  and  rank,  etc, , are  useful  predictors  of 
academic  achievement  with  transfers,  perslsters,  and  drop- 
outs. Lannlag  US77)  also  Investigated  the  relatloaship 
between  numerous  varlablee  (age,  blgh  school  rack,  SAT 
scores,  previous  semester's  grade  point  averages  and  oumber 

withdrawal.  A consistently  significant  relatlonsblp  was 
found  to  exist  between  prior  grade  point  average  and  prior 

is,  prior  to  withdrawing,  withdrawals  had  lower  grade  point 


ducted  in  this  area  has  prod' 

Price  and  Kim  (1976)  la  a study  designed  to  1}  Identify 
the  specific  factors  most  likely  to  be  associated  with  suc- 

those  factors  on  college  performance,  found  college  entrance 


some  studies  bave  found  a significant  relntlonsblp  between 
exam  scores  or  high  acbool  grade  point  averages  and  college 
significant  relationship.  Pfeifer  and  Sedlaoek  (1671) 


d results  suggestlog  test  vblle  blgb  eohool 
grades  eorrelated  bigblg  with  college  grades  for  black 
feoBles,  white  males  and  females,  the  Scbolasclc  Aptitude 
Test-Verbal  was  the  beat  predictor  for  black  males. 

uaderacblsveneat  acd  college  attrltlop  Caltoa,  Abaetaelov, 
aud  Drlgnao  (1977)  studied  three  variables  (predicted 
grade  point  average,  Soholastic  Aptitude  Tests,  and  relative 
blgb  school  ranhl.  No  significant  relationship  was  found 
between  perststers,  nonacademic  dropouts  and  academic  drop- 
outs on  these  tbree  variables.  Boyd  (1977)  in  yet  another 
study  found  SAT  scores  to  be  Ineffective  ae  predictors  of 


The  relative  effectiveness  of 
Verbal,  SAT-Uatb,  high  school  GPA,  and  family  income  as 

was  iBvestlgated  by  Roveasl-Carroll  and  Thompson  (1980). 

None  of  the  four  variables  were  found  to  be  effective 
either  eingly  or  in  any  combinatloc  as  predictors  of  collage 

coccluded  that  perhaps  college  grade  point  average  and  college 
graduation  result  from  the  interaction  of  different  sets 
of  antecedent  varlablee  (eelf-concept,  study  bablts)  and 
intervening  variables  (college  enviroament,  perceived  iso- 
lationism, provision  of  tutorial  and  support  services] . 


Boueton  fldBS)  evaluated  tbe  relatioasblp  betweeo 
colles^  grade  polat  average  (as  cbe  depeadeat  variable) 
aad  aelectloa  predictor  variables  (bigb  eobool  rank,  and 
the  Verbal  and  Uatbeuatice  ecoree  on  tbe  College  Board 
Soholaetic  Aptitude  Test)  la  a sample  of  apeclallv  ad- 
nltted  black  feDsle  uadergraduatee . Results  lodioated 

rcent  had  graduated,  aad  27  percent  bad  been  dlemlesed 

n college  grade  point  average  could  be 
tbe  three  variables.  High  school  rank  ooa- 

be  variance  respectively.  Houston  stressed 


Tbe  above  section  of  this  literature  review  cited 

previous  bigb  school  grade  point  average  and/or  rank  and 

college  attrition.  Although  agresoant  bas  been  renobed  on 
the  relevance  of  adequate  academlv  factors  and  tbair 
relatioaebip  to  student  nttrition,  agreement  on  specific 
erla  has  not  proven  conolnslve.  Therefore, 


Wopaeadwnlc  Factors  Related  to  CellB«g  Attfltlon 

Rdseareli  studies  concerelug  aoasosdsiBic  factors  related 

tlous  regardiag  numerous  nonacademic  factors  related  to 
college  student  attrition ^ enpbasls  is  placed  on  studies 

satisfaction. 

Uornsll  (1973)  in  a stud;  designed  to  access  tbe  suc- 
cess of  a special  admissions  program  reported  a 60  percent 
retention  rate.  Uoroell  suggested  that  tbe  traditional 

credentials,  tbat  is,  tbe  success  of  tbe  program  depends 

also  suggested  that  a variety  of  faotors  should  be  taken 

students.  Factors  mentioned  by  kaybee  Include  past  academic 

special  interests  or  abilities,  extra-curricular  skills, 
economic  status,  and  physical  cbaracterlstice.  Two  other 
authors  (Dawkins  and  Dawkins,  1960)  almllarly  suggested 
that  because  of  the  inconclusive  results  In  the  past, 


&dditlooBl  noQcasdltlve  critorla  BUCb  as  racial  perceptions 
and  experiences,  soals  and  values,  social  participation  In 

in  tne  context  of  academic  perfcmaxioe, 

been  conducted  (Henning,  Bradley,  and  Cocbran,  187S;  Horrl- 
sey,  1B71;  Huskat,  1979;  Tessell,  Engle,  and  Smidcbeos, 
1978).  Tbe  various  factors  that  have  been  researched  cover 

(Ellison,  Hurray,  Fox,  end  Taylor,  1973)  explored  the 

that  biographical  data  were.  In  general,  as  effective  or 
In  some  cases  more  superior  than  previous  high  school  per- 

Carney  and  Gels  (1981)  used  data  from  a standardized 

college  academic  perfonnance  and  retentloo.  Both  college 


be  related  to  academic  perfonnance  and  attrition.  These 
helpful  to  colleges  who  seek  to  identify  those  studente 

Other  research  (DiCesare,  8edlacek.  and  Brocks,  1972) 
has  explored  tbe  ways,  if  any,  in  which  blnck  students 
returning  to  college  are  different  from  those  not  returning 


that  blacka  »ho  returoecL  1)  have  toore  eelf'coafideace 
aaci  htg;her  expectations;  8)  feel  nore  etrongly  that  the 

ractsin  at  the  university : and  4)  are  more  likely  to  have 

noareturains  blacks.  Studeata  were  also  asked  to  ideatlfy 
poseible  causes  cbat  would  lead  to  their  droppini  out  prior 
to  receiving  a degree.  The  authors  concluded  that  persis- 

at  the  university,  and  adapt  to  it  to  achieve  their  own 


In  a four-year  longitudinal  study  of  6,660  high  aptitude 
atudsats,  iatin  (1964)  contended  that  students  who  drop  out 
of  college  deftoastrated  the  following  characteristics: 

1)  come  from  lower  eocioeconcmlc  backgrounds;  2)  have  lower 
ranks  la  high  scbool;  3)  plan  initially  to  get  lower  college 
degrees;  and  apply  for  relatively  fever  scholarships.  Then 
asked  to  identify  and  rate  possible  sources  of  academic 
problems,  black  students  in  both  predominately  black  and 


In  an  attempt  to  ideatlfy  and  describe  the  e 
which  certain  lafluencs  souroes  affect  attendance 

of  the  college  student's  freshman  and  sophomore  y 


iaflueaces 


pl&ns;  21  nother;  and  3}  tba  acBdanlc  advisor,  frabster, 
Sedlacek,  and  Uiyorea  {1972}  la  a cnaparlaod  of  the  probleos 

Aslan  American,  and  black  American)  and  white  American  stu- 
dents found  that  black  students  enpressed  more  serious  pro- 
blems In  teeliCK  like  victlinB  of  racism  and  discrimination 
because  of  race.  Other  problems  identified  by  all  students 
Included  probleois  resarding  vocational  declslocs,  macaglag 
time,  studying,  and  negotiating  the  university  system. 

for  both  students  and  the  university  (Haynard,  1980), 
Problems  arise  because  of  tbe  inability  of  many  universities 
to  respond  to  tbe  special  academic,  sociocultural,  and 
economic  needs  of  miaorlty  students  (Maynard,  1980),  Tbe 
coDclusloo  reached  by  Cole  and  Hanson  (1973)  following  a 
study  into  the  extent  of  racial  ethnic  bias  In  sslective 

should  givs  consideration  to  the  relation  of  selection  pro- 
cedures to  tbe  velues  and  goals  of  their  college. 

Self-eonceot  and  College  Student  Attrition 

Ooe  of  tbe  most  researched  factors  associated  with 
college  student  attrition  1s  self-concept.  Mixed  results 
have  beea  reported  In  the  literature  regarding  the  self- 
concept  and  its  relationship  to  college  student  attrition, 
Astln  (1977)  reported  positive  changes  in  self-esteem  and 
suggested  that  college  attendance  may  Increase  the  Indivi- 
dual's sense  of  competence  and  self-worth,  Tbe 


locgitudiaal 


undergo  n veorlety  c 


changes  In  self-concept,  attitudes, 
d demonstrated 


evidenced  hy  a more  positive  self-lBS 
In  a greater  sense  of  Interpersonal  a 

relatloeebtp  between  the  self-concept  and  acadecolc  perform- 

vas  reported.  Dovdle  (1977)  also  reported  no  significant 

Tennessee  Self-Concept  Scale)  and  acadeialc  achievement  of 

academically  did  not  have  a lower  self-concept  than  those 

Laird  (1B74)  found  no  significant  differences  In  the  self- 
concepts  of  blach  females  on  a predominately  black  campus 
ns  measured  by  the  Tennessee  Self-Concept  Scale  when  com- 

In  a study  designed  to  determine  tbe  effectiveness  of 

(1974)  compared  tbe  grade  point  averages  and  self-concepts 

tlve  effect  on  academic  achievement,  the  two  groups  did 
not  differ  significantly  with  respect  to  self-concept. 


total  positive  self-concept  scores  wltDln  plus  or  nio' 

bablf  accounted  for  tbe  euall  change  score  and  the  fa 
that  there  was  no  elgnlflcant  difference  between  the 


researcher  (Copeland,  1 
Special  Servioes  studan 


the  College  Inventor/  o 


ill  another 

d academic  adjustment  of  a group  of 
nta  who  participated  in  group  counseling, 
e Tennessee  Self-Concept  Scale  and 

c adjustment.  Three  groups  of 

of  students  with  Educational  Opportunity  Program  staff 
counselors  as  leaders.  Group  three  conelsted  of  students 
who  did  not  psrtloipate  in  the  Shtcatlcnal  Opportunity  ProgTem, 

compared  o 


he  two  variables. 

e reported  significant  relationships  b< 
and  college  attrition.  Gadzella  and 
a significant  difference  between  bigb  i 


9 rating  themselves  slgnltl- 
cantlf  higher  than  low  achievers.  Green  and  Farqubar  (1965) 
iDvsstigated  the  relatlODShlp  of  persoaality  and  cognitive 
factors  with  aoadeoic  aobievesent  of  eleventh  grade  Negro 

verbal  score  of  the  School  and  College  Abllitr  Test  and  the 
Verbal  Reasoning  score  of  the  Differential  Aptitude  Test 
(as  measures  of  aptitude),  and  current  grade  point  average 

found  between  verbal  aptitude  and  achievement  tor  Negro  males. 
However,  a significant  correlation  between  verbal  aptitude 
and  achievement  was  found  for  Negro  females.  Among  the 
four  subsets  of  the  H eoales,  the  single  best  predictor  of 
nobievement  for  the  Negro  sample  was  the  self-concept. 
Therefore,  n etrong  relationship  between  the  students’  self- 

Jones  (1975)  researched  the  effect  of  personal  growth 

vement  of  Special  Services  Program  participants.  This  re- 
searcher defined  self-concept  as  a multi-dimensionsl  pbenom- 
enom  and  therefore  hypothesized  that  change  may  take  place 
In  one  or  mors  facets  without  that  change  being  evident  in 
the  total  self-picture.  The  effect  of  personal  growth  group 
counseling  on  five  socles  (the  physical,  personal,  social, 
family  and  the  moral-ethical)  of 
Scale  was  compared  to  grades  at  ' 


Self  Concept 


sesBloD  Id  two  classes  CsocioloB?  sad  Gaglleb  coicpoBltioa} . 
Studaats  ware  raadoml;  asaigaed  to  oae  of  three  groups : 

1)  those  who  received  group  oouaseliag;  2}  thoae  who 
received  tutorlag;  aad  3)  those  who  received  oo  treatment. 
The  fladlogs  indicated  that  while  the  personal  growth 
group  counseling  appeared  to  improve  the  total  eelf-coacept 
of  males,  the  same  did  oot  hold  true  for  females.  Bowever, 
overall,  the  students  who  received  group  counseling  had 
more  positive  eelf-cohcepte  and  greater  general  academic 
m those  not  receivlog  group  counseling. 
(Uorrlson,  Thomas,  and  Veaver,  1073)  sought 

receiving  low  grades  and  students  with  high  self-esteem 
would  predict  receiving  high  grades  on  an  examlnatloa. 

Uised  results  were  obtained  for  two  separate  measures  of 
self-esteem.  The  Uppothasls  was  confirmed  for  the  Cooper- 
smith  Belf-Ssteem  Inveatorr,  but  not  for  the  Ziller  Social 

inventor?  specifically  relevant  to  school  self-esteem, 

predlotioo  of  college  academic  achievement.  Taline  (1976) 
concept  of  students  initially  identified  as  underachievers. 


atatuB  geaerall;  had  a statletlcall?  Dore  positive  self- 
concept  (as  oeasured  bp  tbe  Tennessee  Self-Concept  Scale) 

results  regarding  tbe  relatlonsblp  between  various  nonacadecnlc 
tlon.  TBerefore,  it  Is  apparent  that  there  Is  needed  addl- 


0 factors  to  college  student  attrition.  One 
ality  of  tbe  students  Involved.  In  a historical  three-year 

exemption  quota,  Cranney  and  Larsen  (1P7S)  concluded  that 
programs  to  develop  it  may  further  enhance  success  races  of 

eluding  Information  regarding  personality  characteristics. 
Pfeifer  and  Sedlaceb  (1974)  utllimed  two  pereonallty 

Holland  Vocational  Preference  Inventory)  In  an  attempt  to 
e relationship  between  tbeee  two  variables  and 


college  grades.  Tbe  results  i 
tbs  Dcssured  oollege  grades, 
suggested  that  noolntelledtual  toeasures  should  be  used  Id 

Goes  uDlquel?  aad  appropriately  reflect  tbe  experleDcas  of 
blacks  la  the  society. 

EBQDah  (1971)  Investigated  tbe  relatloashlp  beteeee 
personality  traits  and  college  eDtrance  test  scores  of  drop- 

scales  of  the  Omnibus  Persouallty  Inveatory.  Peraisters 
also  bad  obtained  higher  college  entrance  test  scores, 
another  study  (Tillman,  Uillott,  and  Larsen,  1974)  found  no 
significant  differences  in  mean  reading  test  scores  (as 
measured  by  tbe  UcGraw-aill  Reading  Test)  and  personality 
type  (as  measured  by  tbe  Uyers-Brigge  Type  Indicator)  nben 
student  preferences  were  compared  on  the  four  ladlcee  of 
tbe  Vyers-Brlggs  Type  Indicator.  Ecwever,  hl^er  end-of-tbe- 
quarter  grade  point  averages  were  obtained  by  those  students 

Poadey  (1972)  utilized  tbe  Uinnesota  Uultlphaslo  Per- 

atudeats.  Tbls  researcher  reported  few  significant  dlfferancaa 
compared  personality  oharacteristica  aod  grade  point  averages 


la  regardB  to  persoD&JitF  obaracteristics  (as  msasnrad  by 

averages  aad  tbus,  oo  sigoifioaot  difference  one  reported  io 
regards  to  grade  point  averages. 

Rosseann  and  Eirk  (1970)  eaanloed  tbs  differences  In 
ability  (as  measured  by  tbe  Omnibus  Personality  Inventory), 

tbat  voluntary  withdrawals  had  higher  verbal  ability  and 

withdraw  for  academic  violations.  Leon  (1974)  hypothesized 
tbat  personality  and  college  grade  point  averages  were  sig- 
cifioaatiy  related.  However,  oo  significant  differences  were 

tbat  academic  success  may  play  in  the  lives  of  specially 


Hlllott  (1974)  reported  significant  correlations  ranging 

UcGraw-Hill  Reading  Test  scores  of  2,614  University  of  Plorlda 
freshmen.  However,  although  the  correlations  with  the  UBTI 

relation  was  not  large.  Introverted-Intuitive  (IN)  types 

aptitude  tests.  This  study  reported  no  statistically  sig- 
nificant differenoes  by  sex  between  type  and  reading. 


UcCaalle?  (1973)  researsbad  Expanded 


Opportimltlea  Program  frestuaen  at  the  Univereltp  of  Florida 
Id  an  attempt  to  Identify  personality  types.  The  findings 
Indicated  that  out  of  the  total  sample  of  135.  the  majority 
(105  or  77  percent)  of  the  students  were  identified  as 
Sensing  types.  A total  of  only  30  or  22  percent  were  on 
the  Intuitive  side  of  the  continuum.  The  three  type  pre^ 
ferences  obicb  yielded  the  blgbeet  number  of  students  were 
ESTJ  (It  « 29  or  21.5  percent);  E5FJ  (K  - 20  or  14.5  peroent). 
aad  ISFJ  (N  * 17  or  12.6  peroent).  The  three  type  pre- 
ferences which  yielded  the  lowest  number  of  students  were 


d percentages  o 


ceatages  of  1.5  percent  each). 

Special  Services  Program  participants  and  obtained  results 
very  similar  to  those  reported  above.  The  majority  (N  ■ 129 
or  84  percent)  of  the  154  students  in  this  study  were  Iden- 
tified as  Sensing  types.  A total  of  only  25  or  17  percent 

preferences  which  yielded  the  highest  number  of  ntudents 
were  ESTJ  (N  ■ 32  or  20.8  percent)  and  ISFJ  and  SSFJ 

ferences;  SNTP  CN  = 0).  BSTP  CN  - 1 or  .8  percent),  and 
1N7J,  XHTJ,  and  IHTP,  all  with  Ks  of  2 each  and  percentages 


la  a recent  follow-up  atudjr  Scbroeder,  Varner,  and 
Halone  <1980)  utilized  tne  V;ars-Brlggs  Type  Indicator  i 

following  retention  i 

Tblnking,  57  peroent. 

atteapta  have  been  on 


rs  by  personality  type:  Intuitive, 

percent;  Sensing,  78  percent;  and 


etudlee  indicate  that  although 

ain  levels  of  college  academic 
nd  subsequent  graduation,  research 
In  this  area  Is  still  needed.  Vhile  the  evidence  generally 

personality  characteristics  and  college  s 


Collets  Student  Satisfaction  and  Colleee  Student 

to  college  student  attrition  nas  been  college  student  satis- 
faction. aowever,  college  student  unrest  and  the  turbulence 

almost  forgotten  area.  Thus,  there  has  been  a tremendous 

student  satisfaction  during  the  last  ten  years.  Numerous 
attempts  have  been  made  to  correlate  eeveral  faotore  with 
college  student  satisfaction.  These  include  age  (Sturts, 


college  (Starr, 


(lUleobecK,  197B), 


collbee  ooQgru«Dce  (Pervia,  1S67 , Uorat&lD,  1977). 

(1944)  vas  the  0BI7  recorded  report  00  the  relationship 

tloo.  Berdle  investigated  engineering  students'  aetlsfac- 

ment.  This  studp  utilized  first-year  honor  points,  high 
school  grades,  and  scores  on  a series  of  ability  tests  as 

to  be  significantly  related  to  academic  aohieveoent , no 

a more  complete  measure  of  student  satisfaction. 

perception  and  their  degree  of  satisfaction  by  using  a 
modified  Q-sort  which  ccnslsted  of  oollege-orlented  items. 
Students  were  assumed  to  be  satisfied  with  college  if  their 
real  and  Ideal  Q-sorts  were  sloiilar.  If  Q-sorts  were  dls- 

lege.  The  results  indicated  that  initially  freabmen  were 
cated  that  there  was  no  statistically  significant  relatlon- 
Palsh  (1972)  utilized  the  College  and  University  Environmental 


Soal««  (CUES) 

liodloKS  froo 
experiences  hi 


Investigate  change  io  environtDeatal 
perceptlcns  of  college  studects.  The 
Is  study  iQdlceted  that  freshoas  year 
a direct  impact  on  student  perceptions 


Astln  (1977)  reported  that  students,  1 
maintained  relatively  high  satisfaction  wit 


nollegiate  experience 
and  whites  were  found  to  be  relatively  more  satisfied  than 
blacKs.  The  most  Important  icstltutlonal  characteristics 
affecting  student  satisfaction  were  academic  selectivity, 
prestige,  and  institutional  else. 

freshman  students  had  different  initial  expectations  and 
many  variables  that  this  researcher  hypothesised  would  In- 
oampue  atmosphere  were  high  school  scholastic  achieve- 
were  asKed  to  complete  the  College  and  University  finviron- 

ths  first  administration,  students  were  ashed  to  complete 
the  CUES  2 In  terms  of  wbst  they  expected  to  be  true  or 


tbelr  bctaal  perceptlaos  of  cbe  campus  atmosphere.  Scott 
hjrpotheslzed  that  there  TOuld  be  a aignmcaat  dlltereace 
betweea  high  school  grade  polot  areragea  and  atudeat  ex- 

tions.  However,  the  findings  Indicated  that  neither  of 
student  expectations  and  perceptions. 

aatisfactlon  and  attrition?  It  seems  clear  that  more  data 

genera]  indication  of  oollege  students'  attitudes  and 

Betz,  Ueune,  Starr,  and  Kliogenemltli  (1971)  attempted 
to  spstematically  investigate  college  student  satisfaction 
based  on  a factor  anal;tio  study.  Their  study  produced 

graduates  sho  were  administered  the  questionnaire  indepen- 

study,  Betz,  Starr,  and  Uenne  (1972)  proposed  to  investigate 
the  degree  of  atodent  satiefaction  with  colleges  and  univer- 

appeared  to  be  more  satisfied  with  social  life  and  working 


prlv&te  oollesa 


tbslr  collefe  experlaoca  as  maasured  b?  tbe  CSaQ. 

BallaabacK  C1978)  vieva  satlafactioa  ladicatora  ae 
prlnar?  aouroes  of  iaforiDation  regarding  institutional 
assessneot.  Tbue,  tbe  IaforiDation  obtained  from  satisfac- 
tion studies  can  be  used  as  baseline  data  to  guide  in  pro- 
gram plaaning,  Implementatloo , and  change.  Sobmidt  and 
Sedlacek  (1973)  used  an  antivities  and  attitude  innaetory 
to  survey  variables  related  to  university  student  satisfac- 
tion. Tbelr  findings  reflected  cbe  optiDiSB  and  Idealism 
exprsssad  b?  freshman  students.  Eo  a study  designed  to 

satisfaction,  Sturts  (1971)  reported  that  older  women  (25 
or  above)  ware  found  to  be  generally  more  satisfied  than 


counterparts.  AltUougS  black  student  satisfaction  on 

Also,  even  though  the  overall  level  of  black  student  satis- 
faction was  lower  than  chat  of  white  students,  oo  significant 

In  an  effort  to  Identify  differences  in  college  student 

outs,  Starr,  Betz,  and  kenne  (1972)  utilized  the  College 

be  more  satisfied  than  those  who  dropped  oot;  and  2)  drop- 

thao  aoadeslo  dropouts.  There  were  three  scales  of  the 
College  Student  Satisfaction  Questionnaire  which  were  found 

dropped  out.  These  were  coopensaclon,  recognition,  and 

less  satisfied  on  these  three  scales. 

In  a recent  study  Lindsey  (1981)  utilized  the  College 
Student  Satisfaction  Qusstionnaire  (CBSQ)  along  with  the 
University  Involvement  Questionnaire  (UIQ)  in  an  nttempt 

In  those  environments,  A total  of  900  undergraduate  students 
from  two  prsdominately  white  (Florida  State  and  the  University 


of  Florida)  aad  one  predominately  blaok  (Florida 
cultural  and  Uecbaeloal  Dolverslty)  institution  i 
eluded  In  cbe  study.  Liodaey  bypotbeeiaed  that 

undergraduate  univeraity  students'  degree 

differences  between  tbe  degree 

universities  and  those  atteuding  a predominately  blacl 

the  degree  of  aatisfactlon  of  wbite  undergraduate  stuc 

attending  predominately  white  universities. 

scales  of  the  CS5Q  were  reported  as  follows;  Working 


d Recognition,  42.94.  Th 
nd  208.29,  respectively. 


for  black  undergraduate 
aatisfactlon  scores  for 


Its  attending  tbe  University 

were  slightly  lower 
I that  of  their  white  counterparts,  the  differences  were 

; black  undergraduate  students  attending  predominately 


wblte  unlverBlties  w 


tbelr  UDlvsrsitr 
donlnstel;  black  aod  wblte  uoiversltles.  Bowever,  black 
Ob  tbe  scales  of  vorklcs  cocdltloos,  cooponaatloc,  and 
measured  b?  coe  CSSQ. 

Receot  studies  la  tbe  area  of  college  studeot  aatle- 

Ideatify  factcrs  related  to  college  studeot  attrltioo.  Tbe 
ability  to  Ideotlfy  exit-proae  studeote  prior  to  tbelr 
leaving  seems  a necessity  for  tbose  persoos  delegated  tbe 
rsspoaslblllty  for  increasing  graduation 


CEiPTEB  TEHEE 
MBTBODOLOOY 


Tie  purpose  of  this  study  wee  to  Investlgete  the 
relatloDship  between  live  indepeudent  varlnbles  (high 
school  grade  poiot  averages,  college  entracoe  exam  scores, 
personality  type  scores,  self-ooneept  scores,  and  college 

(college  grade  point  average)  In  a sample  of  black  specially 
admitted  university  freshmen.  The  hypotheses,  population 
and  sample,  Instrumonta , procedures,  analysis  of  data,  and 
limitations  of  the  study  are  discussed  in  this  chapter. 


The  following  hypotheses  were  inveatigated: 
ao^;  There  is  no  significant  relationship  between 
college  grade  point  averagee  and  high  school 
grade  point  averages  of  specially  admitted  black 

EOg:  There  is  no  significant  relationship  between 

college  grade  point  averages  and  college  entrance 

sity  freshman  s 


specinlly  admitted 


slKQlflcaAt  relatlODaQlp  betweaa 


college  grade  polat  averages  aod  aslf-coacepte 
of  specially  admitted  blaok  university  freshman 


There  ia  no  significant  relationship  between 
college  grade  point  averages  and  personality 
type  preferences  of  specially  admitted  blach 
univarslty  freshman  students. 

There  is  no  significant  relationship  between 
college  grade  point  averages  and  collage  student 
aatlefactlon  of  specially  admitted  blach  nnlver- 
slty  freshman  students. 

personality  type  preference  and  college  student 
satisfaction  of  specially  admitted  black  univer- 

Tbere  is  no  significant  relationship  between 
self-concept  and  college  student  satisfaction  of 
specially  admitted  black  university  freshman 


The  target  population  to  wblob  tbs  results  of  ' 
ly  is  generalizable  to  includes  black  freebman  s* 

university  as  first-time-in-college  frasbmen  directly 


from  high  sflbool  and  participate  Id  special  adalttaoce 
proBrams  sucii  as  rnose  described  ia  tbe  stateoeat  of  the 

met  the  nlnioum  acadetoic  adnissioa  ataadards  set  bp  unlver 

studeats  aad  are  thus  coasidered  "high  risk."  However, 

map  include  a special  eubccusalttee  wblcb  reviews  their 

and  admlolstratore  who  feel  they  have  tbe  poteaclal  for  sue 

some  tppe  of  flnaaolal  aid  fi 
assistance  programs. 

From  a total  population 

during  summer  1S81,  a sample 
34  males)  were  cbosen  for  thl 

were  praseoc  aad  participated  lb  the  first  dap  of  the  fl 

Erams  <P4CT  and  Special  Services).  The  SAT  (Scholastic 
Aptitude  Test)  or  ACT  (Amerlcaa  Collese  TestloE)  scores 

requlrameot  of  BOO  aad  17,  respect Ivelp , and/or  tbelr 
(high  achool  Bfade  point  averages)  were  below  2.0. 


;he  Universlip  of  Florida 
) 103  black  freehmen  (69  female 


Tbe  Tennessee  Self  Concept  Scsle,  tbe  Urers-Briggs 
Type  todiostor,  end  tbe  College  Student  SsUsfsctlon 
Questionnaire  vere  tbe  Instruments  used  in  tbls  study. 

Tbe  Tennessee  Self  Concept  Sosle  is  s 100-ltem  Ibetrunent 
wbicb  Is  also  self-desorlptlvs  and  see  used  to  identify 
"self-percelyed’'  attributes  of  specially  admitted  black 
students.  The  byera-Brigga  Type  Indicator  is  a self- 
desoriptive  instrument  and  eas  used  to  "type''  and  identify 
personality  oharacterlstlcs  of  specially  admitted  black 
studeots.  Tbe  College  Student  Satisfaction  Questionnaire 
Qonslsts  of  70  items  rslating  to  various  aspects  of  coLlegs 
and  university  life  and  was  used  to  assess  college  student 
satisfaction  of  specially  admitted  black  students. 


Tennessee  3i 


nonslsis  of  100  self- 
' five  choices  ranging 


Tbe  Teneesees  Self  Concept 
descriptive,  self-administering 
are  recorded  in  a Likert-type  sc 
from  completely  false  to  completely  true.  Tbe  manner  in 
vblob  individuals  perceive  themselves  influences  tbelr 
behavior  and  their  relatiossblps  and  is  related  to  tbelr 
overall  personality.  Therefore,  being  aware  of  bow  people 
view  themselves  is  both  useful  and  necessary  in  order  to 


Two  forma  of  tbe  TSCS  are  available  for  use,  a Counseling 
Form  and  a Cllnioal  and  Research  Form.  The  Couneellng  Form 


1*  purpose  of  this  study  sluos  It  Is  less 
ssd  the  oaly  differeaoee  betweea  the  two 
■thod  of  scorlog  sad  the  proflllag  system. 

o ojmoplets  the  scale  series  from  10  to  20 


The  Couasellag  Porn  geaerates  five  scores  which 
provide  iafornstioa  regarding  so  Individual's  eelf-coocept. 
The  tollovlag  is  a brief  description  of  each  of  these  scores: 

1.  The  Self-Criticism  Score  tSC)  is  composed  of  10 
Items  tahen  frcm  the  L-Scale  of  the  Ulanesota 
Hultlphaslc  Personality  laventory  (Hathaway  and 
HcSlnley,  1901).  These  are  statements  (even  though 
negative  to  some  extent)  which  most  persona  agree  to 
as  being  true  for  them.  In  general,  low  scores 
(denial)  indicate  defensiveness  and  high  scores 

2.  The  Positive  Scores  fPl  consist  of  three  horisontal 
categories  (Row  1,  Row  2,  and  Row  3)  which  re- 
present an  internal  frame  of  reference  and  five 
vertical  categories  (Column  A,  Column  El,  Column  C, 
Column  D,  aod  Column  E)  which  represent  an  external 

is  also  oalculated. 

a.  Total  P Score  is  the  most  Important  single 

score  on  the  Counseling  Form  because  it  reflects 


g 1 P Scorg  fldentltv^  iDdlcites  '’gbgt  I ^ 
e iDdlvlduftl  described  wbet  tie  perceives  1> 
bis  basic  ideetlty. 
g 2 P Score  (SeU-SatlsfactlQiil 

g satisfied  ae  ladlvidual  Is  gitb 


2 describes  b 


Individual  views  bis  body 

roliimn  B [Moral-EtbloaJ  3 
an  ladlvidual  views  bicaself  la  terms  of  moral 

dual’s  feelings  of  adequacy  witbout  regard  to 
bis  body  or  relatioushlps  to  others. 

ColumD  D fFamlly  Self!  measures  the  Individual 's 
feelings  of  value  and  usefulness  ss  s fiinily 


1.  Column  E fSoclal  Selfl  desorlbes  the  Individual's 
feelinge  of  adequacy  and  usefulness  In  relation 

The  Variability  Scores  fVl  reflect  the  inconelstescy 
which  may  exist  among  different  areas  of  the  Isdl- 

messured!  Total  V,  Column  Total  V,  and  Bow  Total  V. 


variability. 


variations 


vldual  varlas  answers  across  the  five  available 
respoose  categories.  Tble  soore  may  also  lodioate 


requires  tbe  lodlvldual  to  complete  tbs  scale. 

people  from  various  parts  of  tbe  Oolted  States  aod  varylog 
is  age  from  12  to  68.  Subjects  locluded  members  from  bigb 
scbool  aod  college  classes,  aod  employers  at  state  institU' 
tloas  la  addition  to  other  sources.  Tbe  eample  included 

social,  economic,  and  Intellectual  levels  aod  educational 
levels  from  sixth  grade  through  tbe  Pb.D.  degree,  aod  aa 
approximately  equal  cumber  of  males  and  females.  Tbe  test- 
retest  reliability  coefflcieote  based  on  a group  of  60 


college  students  over  a two-week  period  (Pitts.  1988)  are 
as  follows;  Self-Criticism.  .75;  Total  Positive,  .92; 
Total  Variability,  ,67;  Distribution,  .&9;  aod  Time  ,59, 

Tbe  four  procedures  used  by  Pitts  (1988)  to  establish 
validity  were  content  validity,  discrimination  between 


groups,  correlstloD  vlcb  other  measures,  aod  personality 
changes  under  particular  conditions.  Content  validity  was 
established  by  having  clinical  psychologists  analyse  each 
Item,  Only  unanimous  agreemeut  by  the  judges  that  it  was 
classified  correctly  allowed  an  item  to  remain  a part  of 
the  scale.  Various  groups  were  used  to  demonstrate  that 
tbs  scale  is  a reliable  discriminator  between  psycblatrlo 
patleats  and  nonpatients,  delinquents  and  nondellnquents, 
and  the  average  parson  and  a psychologically  integrated 

1 valldltywas  established  by  com- 
sr  peraonallty  measures.  In  com- 
Mianeeota  Uultipbaslc  Personality 


Further 
Inventory  (UHPI),  it 


scoree.  Correlations  with 
the  Edwards  Personal  Preference  Scbedule  indicate  a nonlinear 

oular  conditions,  the  affects  of  positive  and  negative  life 
experiences  were  studied.  Givlden  (1959}  reported  a sig* 

Ashcraft  and  Fitts  (1964)  studied  changes  in  patients*  scale 

grcup  changed  significantly  and  in  the  expected  direction  on 


changed  in  only  two  variables. 


f-oonoept 


the  develppmeiit  of  tbis  issiruaent  !s  biaed  op  tbe  premiss 
tbat  tbe  nay  a person  perceives  himself  Influeneee  his 
behavior.  Therefore,  the  ability  to  obtain  and  identify 


Mvers-Brlase  Type  Indicator 

Tbe  Hyere-Briggs  Type  Indicator  Is  a 166-ltem,  forced- 
choice,  self-adninisterljiB,  self-validating  Instrumect, 
first  published  in  1962  by  Educational  Testing  Service  and 
later  In  1975  by  Consulting  Psyobologlsts  Press,  It  was 
designed  to  facilitate  nee  of  that  part  of  Jung's  theory 
which  describes  psyohologlonl  types.  In  essence  tbe  theory 

he  random  at  first  glance  are  in  actuality  orderly  and 

which  people  choose  to  mahe  use  of  tbelr  perception  and 
Judgment.  The  purpose  of  the  KBTI  la  to  Identify  and  "type" 
individuals  In  terms  of  four  preferences;  Extraverslon- 
Ictroverslon  <£I);  Sensing-Intuition  (SN};  Thinking-Feeling 
<TP) ; and  Judglng-Perceptlon  (JP).  The  kinds  of  perception 
are  sensing  and  Intuition;  thinking  and  feeling  are  the  two 
kinds  of  Judgment.  Uyers  (1662)  postulates  that  If  people 
differ  systematically  in  what  they  perceive  and  the  con- 
clusions they  cone  to,  they  may  show  corresponding  differ- 
ences in  their  reactions,  luterests,  values,  needs. 


relies  oe  ^^Sr^-g?iLed-  loo»e 

ss-Lv;s;;'.s.”:™.  !SSS““ 

|||g£  S!=ss=l 
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Studies  with  acsdeiDlc  populatioos  have  yielded  fairly 
low  Intercorralatioae  for  El  and  TP,  with  the  nediaa 


correlate  aoneiatently  with  The  range  of  this  correla- 
tioa  is  from  .20  to  .47.  Split-half  reliability  correla- 
tions were  obtained  by  oonputihg  tetracboric  r's  and 
applying  the  Speantan-Browa  Prophecy  Poratula.  The  correla- 


o though 


The  results  of  the  eatenslve  validity  St 

theoretically  the  most  important  correlates  for  the  EBTl 

the  validity  of  the  theory  and  the  Indicator.  This  evidence 
is  found  in  the  ability  of  the  "type"  preferences  to  cor- 

by  other  tests,  or  to  correlate  with  any  other  external  in- 
dication of  internal  differences.  The  Gray-Vheelwrigbt 

MBTI  yield  correlations  of  .79,  .58,  and  .60  for  El,  SR,  and 
TF.  respectively.  The  Gray-Bheelwright  has  no  scale  for 
The  UBTI  correlates  with  103  of  the  ISO  correlations  of  the 
Stmog  Vocational  Interest  Blank.  These  correlations  are 
significant  at  the  ,01  level.  When  compared  to  the  Allport- 
Vernon-Llndzey  study  of  values,  tvo-tblrds  of  the  24  correla- 
tions with  the  HBTI  are  significant  at  the  .01  level  (Uyers,  1862). 


Tbe  UBTI  used  to  idaoclfy  pereodallty  types  be 
it  seeks  to  ideatify  bov  iodividuals  use  peroeptloa  ead 
judgmeat  la  oalclos  deblsloae.  Uyere  (1982)  saggests  tb 
Ideatidying  vbetber  so  ladlyidusl  Is  iofluebced  by  lots 

ustcbiag  of  sppllesats  to  tbe  college  of  tbelr  oholce. 


College  dtudsat  Sstiafsctloa  Queatioaaelre 

Tbe  college  Studeat  Satlafsotioo  Queettoobedre  (CSSg) 

student  sstiafsctloa.  Tbe  theory  beblad  its  developosat 
stetts  Iron  resesrcb  based  on  tbe  sstisfsctlcn  of  eaployees 


industry  (Heraberg,  Ususner , Peterson. 


Capiell.  19S7),  Job  aatlsf action  raseircb  baa  aboac  a 
conalatantl;  aegacive  relatlocsbip  betveen  Job  satiafao- 

tioa,  the  leaa  the  turnover.  Therefore,  If  the  oollege 

the  atudent  aa  an  "eaployee,"  than  student  satlefaotion 
with  college  should  be  oegativel?  related  to  turnover 
(dropping  out  of  college).  It  bae  been  tba  purpose  of  out 

The  Initial  fom  of  the  CSSQ  (Portt  A)  consisted  of  a 


a Satisfaction  Questionnaire  vbich  vas 
is,  England,  and  Loteulst  (1987)  to 
e 139-lteo  instrument  propoeed 
to  msasnre  six  selected  satisfaction  dimensions:  Policies 
and  Prooeduree,  Vorklng  Conditions,  Compensation,  Quality 
of  Education,  Social  Life  and  Recognition. 

An  analreie  of  data  following  the  administration  of  the 
measure  to  643  Iowa  State  Oniversitp  students  yielded  in- 
ternal consisteooy  rellabilitr  coefficients  for  each  of  tba 
six  scales.  These  reliahilities  ranged  from  .88  to  .92  with 
a median  of  .88.  Relatively  normal  scale  score  distributions 

(Social  Life  and  Compensation)  to  .77  (Policies  and  Proce- 
dures and  Quality  of  Education) , with  a median  correlatioo 


Tbs  preeebt  fora  of  tbe  CS5Q  (Fom  C)  n&s  dbvploped 
OB  tb®  basis  of  lbs  abovs  aaalFBss  aad  coosiats  of  a 70- 
Iteo,  flvs-cbolca,  Lllssrt-tTpe  soale.  Tbsre  are  flea 
respobss  altaroatlees  offered  eblcb  raase  from  "Tery  Dis- 
satisfied," tbrougb  "Satisfied,"  to  "Very  Satisfied,"  aad 
are  scored  ooe  to  five  poiots,  respectively.  Seale  scores 


grades}  and 
Quality  of  Bdueatlop  surveys  the  V) 


ID  requireioencs,  teacbios. 


aff,  iDGludlns  ad- 
e adequacy  of  eurrleu- 


opportualtias  to  satlsf? 


4.  Social  LUe  refers  to  ibe 

Boclallf  relevant  goals  such  as  dating,  oeetiag 
compatible  or  interesting  people,  making  friends, 
participating  In  campus  eveote  and  Informal  social 


as  a vorthveile  iodlvldual  bp  faeultp  and  other 
students  as  determined  bp  tbelr  attitudes  and 


Rellabllltp  coefficients  for  each  of  the  five  CS3Q 

public  universities  and  private  colleges.  These  reliabilities 
range  in  public  universities  from  .78  <Qualitp  of  Education) 
to  .84  (Compensation)  eith  a mediae  of  .82.  For  private 
echools,  reliabilities  range  from  .79  (Qualltp  of  Education) 
to  .64  CEecognltlon)  with  a median  of  .82.  Total  score 
rellabllltp  coefficients  are  .94  for  both  normative  groups 
(Starr,  Betz,  and  Benne,  1971).  8 more  recent  studp  (9s7ore 

and  Baodal,  1981)  reported  significant  and  unlformlp  high 
tset-retest  reliabilltp  coefficients.  Tbese  reliabilities 
are:  forking  Conditions,  .86;  Compensation,  ,85;  Qualltp 

of  Education,  .87;  Social  Life.  .90;  and  Recognition,  .84, 

(private  colleges),  the  average  being  ,50;  for  private 
universities,  ecale  correlations  range  from  .35  to  .62,  with 
the  average  correlation  being  ,44.  Varioos  studies  have 


» measure  of  colleje  student  sstisfsctlou  (Betz,  Menna, 
Sterr,  sod  Kllugensmlth,  1971:  Stsrr,  Betz,  ud  Ueuiie, 

1972;  Betz,  OiugenBmlth,  and  Beuoe.  1970],  TUsse  studies 
bzaleslly  have  developed  out  of  the  eoneeptuallzatlon  »tlch 
ihitiatad  the  developoeot  of  the  CaSQ  (i.e.  , that  student 
satisfaction  eao  be  viewed  as  being  analogous  to  Job  satls- 
faotlon;  therefore,  flndlags  from  Job  satisfaction  reeeareh 
should  be  applicable  to  studies  of  college  stndeot  sailsfao- 


<lob  satisfaction  research  has  donslatsatl?  s 
aegatlve  correlation  betwet 
(i.e,,  higher  satisfaction 
a greater  likollhood  that  the  worher  will  remain  on  the  Job, 
rather  than  cult)  (3tarr,  et  al.  1B71).  Previous  research  with 
the  C38Q  has  proven  this  lastrumeot  to  be  both  a valid  and 
reliable  measure  of  college  student  aatlsfactlon.  There- 

flcatlon  of  the  degree  of  college  student  satlsfactloo  ea- 
perlenced  bp  specially  adaltted  students.  The  usefulness  of 
the  CBSQ  as  a measure  of  college  student  satlsfaotion  was 
establlebed  by  Betz,  Klingeasmitb,  and  Meaae  (1970).  The 
results  ladloated  that  the  instrument  Is  an  internally 

satisfaction.  DsVore  and  Sandal  (19B1J  nave  also  established 
uniformly  high  test-retest  reUabllity  ooefficlents  for  each 


Procedures 

for  ull  roconlos  spacl&lly  admitted  students  by  the  direc- 

tba  Dnlverelty  of  Florida,  Tbie  cctsmlttee  of  selected 
personnel  from  tbs  office  of  admissions,  division  of 
student  affairs,  student  mental  bealtb  unit  of  tbe  infirmary, 
epeecb  and  bearing  ollnic,  office  of  instructional  resources, 

Tbe  names  and  addresses  of  these  students  are  dietributed 


bousing  nre  nskeO  C^la  tbs  letter  of  uelcooe)  t 
eltb  tbe  epeclflc  progrun  ubiob  sent  tbem  the  1 

ibout  college  life  at  tbe  Dnlvarsity  of  Tlorlda,  a 
during  that  aeasloo  information  la  given  regarding  f: 
aid.  booaing,  registration,  and  otber  vital  data  necessary 
for  a successful  tenure  at  tbe  Oaiversity,  Various  faculty 
and  staff  Deobere  from  eltbin  tbe  Oniversity,  ae  well  as 

oocse  these  students  and  to  provide 
concerning  tbelr  roles  and  tbe  sen 


Altbougb  tbe  format  i 
diagnostic  teats  of  i 

orientation  period. 


y vary  from  year  to  year,  generally 
ch,  Bngllab,  and  reading  are  given 
t personality  and/or  self-concept 


orientation,  all  participants  were  administered  tbe  Tennessee 
Self-Concept  Scale  and  the  gyere-Srlggs  Type  Indicator, 
prior  to  tbe  beglooing  of  tbe  first  session  In  a group  setting. 
Both  Instruments  were  admlnietered  by  two  black  female 
graduate  studente  from  tbe  Counselor  Education  Department 


A list  or  oil  special!?  adsilrced  atudaots  vbo  partici- 
pated Id  tbe  first  seeeloa  of  the  orleotatlco  and  who  cod- 
pleted  tbs  Te&ceseee  Self  CoDcapt  Scale  aad/or  the  Ufsrs- 
Brligs  Type  lodloator  was  coaplled.  This  list  was  seot  to 
the  Office  of  Admleelooe  where  vital  loformatlco  reaardlBff 

scores  was  reqcested.  At  the  eod  of  Pall  Seoester,  19B1, 
the  list  also  was  suDsltted  to  the  Registrar's  Offloe  along 

Florida.  During  the  third  week  of  Spring  Sanester  classes, 

counselor  and  asked  to  complete  the  College  Student  Satla- 
factloB  Questionnaire. 


Analysis  o 


This  stnd?  focused  on  one  dependent  variable  (college 

scbool  grade  point  averages,  oollege  entracoe  exam  scores, 
self-concept  scores,  persooallt?  type  scores,  and  college 

admitted  black  students  at  the  Unlverslt?  of  Florida.  The 
Pearson  Product  koment  Correlation  was  used  to  detertaiae  If 

determine  If  a relationship  existed  among  each  of  the  five 


Separate  etatietlcal  analyses  were 


perforoed  for  botp  tbe  total  group  (wbicb  Included  tbose 


with  mlssinf  data) , as  well  as  for  only  those  with  coaplete 
data  on  all  variables.  A stepwise  regression  analysis  was 
used  to  dstsmlne  the  beat  model  for  predlotisg  collage 
grade  point  average  (that  la,  whloh  variables  In  cooblna- 
tioo  accounted  for,  or  contributed  moat  to  Individual 
variance).  Frequency  distribution  tables  were  established 
for  tbe  Uyers-Brlgga  Type  Indicator. 


limitation  ooncems  the  subjects  In  this  study.  Subjects 
were  limited  to  specially  admitted  black  freshman  students 
at  the  University  of  Florida  and  did  not  incloda  regularly 
admitted  students,  other  ethnic  groups  or  races,  or  students 
of  differing  academic  levels.  Therefore,  the  results  are 

An  additional  limitation  oonoerning  the  subjeota  relates 
to  the  fact  that  not  all  students  who  were  admitted  through 

late  high  school  graduation.  Therefore,  all  specially 
admitted  students  did  not  complete  tbe  Tennessee  Self  Concept 
Scale  and  the  ilyers-Srlggs  Type  Indicator.  This  may  have 
affected  the  resulta. 


A flAAl  lloltfttlon  concarDS  tha  loabilit?  to  CQlla 
data  on  all  aubjaeta  for  all  rarlablaa  uaad  in  tbia  atu 
Tbe  Collese  Student  SatlafactiOD  Questionnaire  was  give 

tvo  laatrunenta . All  apaciall?  adDitted  atudenta  abo  C' 

CSSQ,  Tbarefora,  altbough  inltiallf  lOS  aublecta  vere 


RKSOtTS 


DISCUSSION 


Tba  purpose  of  tbis  stud?  vss  co  Ibveetisste  tbs 
relsciosaStp  betweeu  fire  isdepesdsoc  variables  (bigb  sshsol 
Brads  polDt  averages,  college  eutrance  exam  eooree,  per- 

studest  satisfactloD  scores)  sad  ose  depeodesv  variable 
(oollege  grade  point  average)  Is  a sample  of  apeolallp 
admitted  black  uolveraltv  freeboes.  One  hundred  asd  three 
etudests  participated  la  tbls  studp.  Of  tbat  aumber,  simtp- 

ables.  Tbe  Upers-Brlgga  Type  ladlcator  (UBTI)  aad  tbe 
TeDoessee  Self  Cobcept  Scale  (TSCS)  sere  admlaletered  to 

College  Studsat  Satlsfactlou  Queetloanalre  (CS5Q)  was  ad- 
ministered Co  tbeee  studeats  durlug  tbe  19B2  Spring  term, 
lufomatioa  regardiag  eaob  etudent’s  bigb  school  grade 
point  average,  college  entrance  exam  score,  and  college 

Slone,  Data  analyses  were  cocdueted  as  outlined  la  Chapter 


Frequeoc?  Dlstrlbuxioa  Ujera-BrlffBs  T?pa  ladlcator  B7 
Collagft  Gr&ds  Polot  Average. 
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stud7.  Tberefora,  bypotheeis 


Tbe  results  of  tble  study  indicate  that  acadaolc 


tbs  findlQSS  of  Dalton,  Asastasiov,  i 
Boyd  (1977):  and  Rovezai-Carroll  and 
reported  no  siguificaat  relationablp 


lad  Bripnan  (1977); 
TboDpaon  (1980),  vbo 


dictora  a 


averages  (Boeers,  1970;  Laonlog,  1977;  and  Price  and  Kim, 

Tbe  finding  that  previous  academic  acbievsment  in  tbls 

perform  veil  acadenioally  at  institutions  of  higber education. 


i these  etueeots  di 


priority  list  of  soae 
interest  io  subject  m 
Hovever,  once  tbe  student  Is  exposed  to  n new  end  eduoe- 
tlon&lly  stloulntlsg  eovlronoient,  tbe  ootivntlon  to  suc- 
ceed nny  beishten  and  collese  sreduntlon  beoomes  one  of  tbe 

The  self-concepts  of  tbe  epeeinlly  ndmltted  blncb 
university  fresbuen  students  in  ibis  study  bad  no  sipnificsnt 

tout  is,  tbe  differences  betneen  the  self-concept  scores 
of  tbose  students  vltb  hisb  prade  poln 
sltb  Los  srnde  point  averages  sere  not 

(1977)  and  Carey  (1976)  who  reported  t 

concept  tbnn  tbose  nbo  performed  b. 


previous  personal  experiences 


experlBnc«fi  IU7 


pOBltlTB 


& persoaftHx? 


coDceptB.  TbuB,  tbe  fact  cbat  thay  d. 

In  tbemaelves  aa  otbera  may  motivate 
loteasely.  Tbls  may  cbec  allow  tbem 

aelf-coocept  meaaure. 

majority  (T9  or  84  perceot)  of  the  atudama  were  ideatifled 
as  Sebslog  typea.  A total  of  only  IS  or  19  peroeat  were  oa 

UoCaulley  <1972  and  1974)  who  raportad  very  similar  patterns. 
Tbe  fast  tbat  ao  statistically  signitieaat  relationsbip  was 
fouad  supports  Laon  (1974)  and  JoHoson  (1970),  wbo  also 
reportad  no  significant  difference  in  regards  to  grads  point 
averages.  One  explanation  for  these  results  may  atem  tToa  tbe 
fact  tbat  tbe  perscnnllty  type  scores  were  based  on  previous 
individual  axpariencas  from  high  sobool.  Regardless  of 

tbe  flexibility  of  tbat  person  in  being  able  to  adjust 
different  from  tboae  wbo  ncnuired  the  oecessary  coping  skills 


a daRraa  of  aatlsf&otloa  witd  tba  uolTersity 

It  sigalfluotlf  related  to  tba  collese 
t averaged  of  tba  atudeets  atudlad.  Tba  reeslte 
oi  tbia  atud?  sonevbat  support  previous  fiodlogs  in  tbe 
literature  tbat  ebos  a bigb  degree  of  satisfaetlou  eltb 

aod  gadrazo-Peterson  and  Rodrigues,  1978).  Vbeb  ooopared 
to  tbe  results  reported  bp  Liudaap  (19B1J,  tbe  oeaas  of  all 
Bubacalee  of  tbe  CSdQ  for  tbe  freabaan  group  in  tbe  preseot 
study  eere  slightly  bigber  tban  tbose  reported  by  Undsey 
for  all  blank  students.  One  reasoo  for  tbasa  flodiuge  nay 
be  tba  tendency  for  frasbmau  students  to  be  bigbly  optloistlc 
about  tbelr  first  year  lu  college.  Tbarefore,  many  positive 
aspects  Day  be  overasaggerated  wbila  uagatlve  ones  Day  be 
subconsciously  overlooked. 

were  identified  as  .being  slgnifioantly  related  to  college 

Initially  enter  tbe  university  envlronnent  wltb  Individual 
differences  la  regards  to  personality  type  preferences  and 
self-concepts,  tbe  Dalorlty  of  them  are  sodsrately  satisfied 

One  explanation  for  these  results  is  tbat  perceptual  and 
sslf-CODoept  cbanges  are  most  svldent  during  tbe  fresbmao 
year  ib  college.  Therefore  sftsr  approximately  six  aoctbs 
la  tba  college  eovlronment,  initial  priorities  may  no 


Qovelt; 


as  Ister,  Eosever,  becsuss  the 
year  ssperiescs  bas  aac  worn  oft,  cba 
eoopletelr  satisfied. 


SUHMART,  CONCLUSIONS,  IMPLICATIONS, 

AMD  RECONMZNDATIOHS  FOR  PDRTBER  RRSSARCB 


o Acadetnlc  aj 


TarlAblea  aad  aallege  Rrade  point  avorage  baa  been  tba 
sourca  at  oucb  recent  reaaarcb.  Tbe  eatabllahiBeDt  ot  a 
preUlotlve  ocdel  by  tbe  uae  oJ  multiple  lactora,  booevar, 

piirpoae  of  tbe  preaeot  atudy  wee  to  lovestlgate  tba 
relatlonablp  betveen  flee  iadepeadebt  varlablaa  (bigh 

pereoaality  type,  eelf-csacept , and  college  atudent  aaiia- 

averaga]  for  apeclally  admitted  blacb  studenta  at  one  ioa- 
titutlon.  Tble  atndy  alao  datenaloed  tbe  relatlcnabip 
between  college  etudent  aatlafactlon  and  two  other  varl- 
ablea,  personality  type  and  aalf-eonoept . Chapter  One  dealt 
wltb  tbe  etatement  of  tba  problem,  purpose  of  tbe  atudy, 
need  for  tba  study,  definition  of  terms,  and  organization 
of  tbe  remainder  of  tbe  study,  Tba  literature  related  to 
college  student  attrition  was  reviewed  in  Cbaptar  Two,  Tba 

related  to  college  attrition  and  oonaoadeolc  factors  related 


to  oolla^a  attritioa,  includlos  spooitlc  studies  deali&g  v; 
salf-ooQcept , parsoo&lity  oO&eacteristiea  and  collate 
student  aatlsfactioa.  Tbe  setbod  ot  reeearcb  oaed  in  tbia 


study  was  described  la  Chapter  Three.  A descriptioa  of  the 
bypotheses,  populatloa  aod  saapla,  lastnuBents,  procedures, 
aaalyses  of  data,  aod  lieiltatioas  of  tbe  study  ears  included 


Tbe  results  of  tbe  study  were  reported  la  Chapter  Pour, 
followed  by  a disoussloo  of  those  results.  The  findings 

variables  were  not  sigaif loantly  related  to  the  oollege 
grade  point  averages  of  specially  admitted  blach  university 
freshman  students.  Tbe  results  also  indicated  no  significant 
relationship  between  college  student  satisfaction  and  self- 
coBcept  of  personality  type  prsfarsnces. 


Tbe  following  conolusions  were  made  based  on  tbe  results 

1.  Eigb  school  grsde  point  averages  of  specially  admitted 

diet  college  grade  point  averages  of  these  students. 

2.  College  entrance  exam  scores  of  specially  admitted  blach 
university  freshman  students  do  not  accurately  predict 
college  grade  point  averagee  of  thene  students. 


Self-ooaaepts  at  speclan?  adoittod  blaak  UDlverslt? 

Peraoaallty  type  prefereDoee  are  Dot  accurate  predic- 
tors of  tbe  college  grade  poiot  averages  of  specially 
adnitted  black  ufllverslty  freshaao  studeots. 

The  degree  of  satisfactloo  eltb  their  university 
sovlromoeDt  does  act  affect  the  college  grade  point 
averages  of  specially  admitted  black  university  fresh- 


Tba  degree  of  satisfaction  with  tbelr  university 

preference  of  specially  admitted  black  university 
freshmao  students. 

The  degree  of  satisfaction  with  their  university 
specially  admitted  black  university  freshman  students. 


aity  college  students,  So  far  as  the  selection  o: 


predictors  of  college  grade  point  averages  for  these  students. 
That  is,  neither  of  the  academic  factors  (high  school  grade 
point  averages  or  college  entrance  exam  scores)  vere  related 


to  ooUego  grade  polat  average.  T&eretore,  tde  study  seems 
to  iDdlcate  tbat  aelectioo  of  speolally  admitted  blactt 
studeota  sbould  not  be  based  solely  upoo  academic  variables. 
Uoiverslty  admissloas  committees  sbould  oootlnue  to  consider 
tbla,  espeolally  eltb  the  tread  toeard  Increaelag  admissloas 
requlremeate. 

^e  reeolta  of  this  study  lodloate  tbat  nonacademic  data 
are  somevbat  related  to  college  grade  point  average.  Tbere- 

tbe  ralatlooeblp  between  aonacaderalc  variables  and  future 
academic  success.  The  continued  search  for  nonacademic 

expanded  In  this  area  of  eobcem.  Student  personnel  workers 
sbould  be  encouraged  to  continue  to  oooduot  research  la  an 
attempt  to  identify  possible  contributing  factors  to  college 


?erbftps  AQotbar  implloatloii  of  tbia  research  cab  be 
draWQ  froa  cbe  fiodlos  that  tbs  studeata  of  this  stud? 

caueea  of  dlSBatlafaction  vbicb  aoficrdlcs  to  tbs  literature 
oftea  eeem  to  occur  fcllovlog  tbe  freshiaab  fear.  There  is 
a aeed  for  lacreased  retencioa  efforts  lollowlnK  the  fresh- 
man fear.  There  are  lacreased  pressures  placed  oo  sopbo- 
Dore,  Jualor,  aod  sealer  level  studeats  to  mabe  career 
declsloaa  and  to  perform  well  acadaolcallf  la  order  to 
attain  career  goals.  Bowever , although  course  dlfflcultf 
Increases,  there  is  a decrease  in  tbe  use  bf  these  studeata 
of  tbe  resources  available  for  tutoring  and  academic 


for  further  research  seem  varraated.  The  followlag 
s therefore,  are  suggested  lor  use  la  coaduetlag 
ch  with  speciallf  admitted  blacb  ualversltf  freshman 


loagitudiaal  attrition  study  uelag  Ihltlal 


relatioastlip  b 


a profile  of  tboee  stadenta  m 

A corralatloaal  aoudr  betoeea  previous  acadeaic  factors 
acd  college  grade  poiac  averages  of  curreotly  earollsd 

cweeo  acadeeiic  factors  sad  college  grade 

college  aad  eoold  establish  predictive  validity. 

A eorrelatloaal  study  betveeo  college  studeot  satlsfac- 
tloB  and  college  grade  point  averages  of  enrolled 

This  type  study  eould  Indicate  the  effects  of  student 
n college  grade  point  average  at  all 


help  to  deterolae  if  students  at  different  1« 
affected  differently  by  different  aspects  of 


A oollege  student  si 
be  conducted  with  former  students  to  determine  tbs 
relatlonehlp  between  oollege  student  satisfaction  and 

problem  areas  In  the  oollege  envlroanent.  These  findings 
also  would  assist  student  personnel  workers  lo  planning 
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